Hilary Childers

PSYC 8305

September 5, 2003

Written Expression Intervention

Reference:
Englert, C. S., Raphael, T. E., Anderson, L. M. (1992). Socially mediated instructions: 

Improving students’ knowledge and talk about writing. The Elementary School Journal, 

92(4), 411-445.

Academic Problem:

Written Expression 

Goal:
This article specifically looked at improving upper-elementary students’, with and without learning disabilities, abilities to talk about planning, drafting, and revising as well as to discuss their purposes and intended audience through a socially mediated writing intervention that emphasizes the process of writing, writing strategies, and the role of teacher-student and student-student dialogue.

Materials:
· Cognitive Strategy Instruction in Writing (CSIW) curriculum (emphasizes talk about the writing process, strategies, and text structures and incorporates the four features of strategy instruction)

· POWER Think Sheets (to emphasize relevant strategies and related text structures to use during the writing process, guide teacher modeling, build a common language about writing, and serve as written records or notes to support student-student discussion throughout the writing process.)

Steps:

1. Set up times to apply the intervention program – 3 times per week over a 1-year period

2. Introduce POWER Think Sheets: Plan, Organize, Write, Edit/Editor, and Revise

a. Plan Think Sheet: guide to instruction about strategies for considering an audience and purpose, retrieving ideas from background knowledge, and developing a plan that subsumed groups of brainstormed ideas in categories

b. Organize Think Sheet: help organize ideas into text structure categories and to use these categories in further planning of papers

c. Write Think Sheet: lined piece of colored paper that provides students with their first formal opportunity to translate their plans into connected text

d. Edit Think Sheet: guide for talking with students about how to reflect on their papers in terms of content and test structure organization. Prompts are designed to help students identify parts they like and others to change, apply text structure strategies, to analyze and locate information in their papers, prepare to revise their papers by identifying the papers’ strengths and weaknesses, and plan for peer-editing session.

e. Editor Think Sheet: guided peer editors to analyze the author’s paper - read the paper, star their favorite parts, place question marks by places they were confused, and analyze the paper on the text structure features.


f. Revise Think Sheet: guide discussion about revision strategies. Prompt students to reflect on their editing plans, listing the suggestions generated and received, and decide on the revisions to implement.

3. Instructional process includes: 

a. Analyzing the Text

i. Respond to passages that have been written by students from the previous year.

ii. Start with a well-written text, pointing out correct components.

iii. Then begin discussing poorly written text, pointing out incorrect components.

iv. Get comments from students.

b. Modeling the Writing Process

i. When introducing text structures related to the example texts mentioned above, model answering implicit questions such as, “Who will read my paper?” This allows making visible the invisible process of planning and introducing students to basic questions related to the text structure introduced. 

ii. Introduce the Plan Think Sheet as something that helps writers record their thinking so that they can refer to it later.

iii. Apply the planning strategies to the construction of a class paper.

iv. Invite students to assume increasing responsibility for the self-questions and self-talk related to planning.

v. Monitor students’ use of the strategies and provide feedback.

c. Guiding Students as They Write

i. Provide students with the opportunity to write papers on topics of their own choosing.

ii. Make sure they incorporate the text structure they have been studying.

iii. Begin by initiating a discussion of how authors decide what to write about, stressing the importance of audience and purpose.

iv. Ask students to share their ideas, including why they were interested in writing about their topics and who they would like to read their papers.

v. Other Think Sheets should be introduced similarly.

d. Providing Students with Opportunities for Independent Writing

i. After guiding students to write a paper that involved the same structure as the one modeled, encourage students to write one independently for publication or a class magazine. 

ii. Use less teacher modeling and give students greater control of dialogue and strategies in both the lessons and peer collaborative sessions as students move toward publishing their own work.

Results:

 The results suggested that, following the intervention, both the LD and NLD students’ talk revealed more metacognitive knowledge about writing. Students who had participated in the intervention showed greater ability of talk about planning, drafting, and revising as well as to discuss their purposes and intended audience. Further, when LD and NLD students from the intervention group were compared, the talk of LD students showed the greatest progression from an emphasis on other-regulation to self-regulation. Finally, the quality of students’ metacognitive knowledge was positively related to measures of academic performance in writing and reading.

