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Description:
Interdependent group contingencies, in which all students receive access to consequences contingent upon some aspect of the group’s behavior, was used in this study.  The three target behaviors were academic performance on independent seatwork assignments in spelling, mathematics, and English.  There were four phases to the intervention: 1) baseline – no additional consequences were received for performance in spelling, mathematics, and English; 2) 3 intervention phases – interdependent group contingencies were implemented.

Materials:

· Rewards

· Shoeboxes

· Index Cards

· Teacher Manuals

· Daily written independent seatwork assignments, quizzes, and exams

Steps in Implementing:

1. Baseline Collection
· No additional contingencies for targeted academic behaviors

· Typical classroom procedures in place – Independent group-oriented & Individual contingencies for academic & social behavior

2. Teacher Preparation

· Training Session – 10 minutes reviewing program with teacher & teaching assistant

· Review baseline data & select initial target behavior

· Criteria established

· Wrote “spelling” on 30 index cards & criteria on each

· Criteria – 1 index card with 25%, 3 with 50%, 3 with 75%, 4 with 80%, 4 with 85%, 5 with 90%, 5 with 95%, & 5 with 100%

· Index cards then placed in shoebox labeled “Goals”
3.   Student Training & Reinforcer Generation

· 30-minute group session with experimenter, teacher, teaching assistant, and students

· Academic Reward Game

· Explained students would be able to earn a reward based upon their performance on in-class assignments

· Students & teacher then suggested various group rewards and the teacher wrote these rewards on the chalkboard

· Wrote rewards on index cards & placed them in a shoebox labeled “Rewards”

· Suggestion Box

· Teacher randomly selects reward from shoebox at end of each school day if students met a specific criterion (formulated from class percentage for assignments) 
· Goal also randomly selected from Goal Box
4.   Intervention Procedures

· Spelling criteria for 9 days
· Then added mathematics criteria for 9 days

· Finally, added English criteria

· Every time an index card was chosen, it was returned to the box that it was taken from
Results:

· Immediate, stable, and educationally valid increases in spelling & mathematics performance after the intervention was applied

· Increases were not as drastic when English was added 

· Students performing well in baseline continued to perform well in intervention phases

· Students performing poorly showed dramatic improvements during intervention phases
