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Description:

The article explores the underlying mechanism that might explain positive relations between children’s relationships with peers, the quality of their interactions with peers in collaborative settings, and their academic enablers.  The intervention implemented was designed to determine whether boys with ADHD, who were receiving stimulant mediation, would benefit from collaborative peer learning when paired with a high-achieving peer partner trained in the task of encouraging joint participation through positive feedback and guided direction.
Steps in Implementing:

1. Pair high-achieving partners with the students who will be receiving the intervention.
a. The partners used in this study were female.

b. Female partners were chosen based on findings that learning disabled children collaborating with female partners experience more positive social interactions, perceive more partner efforts, and report greater satisfaction than do their peers with male partners.

2. Train the students’ peers in such skills as task competence, motivational and social interaction skills known to facilitate positive peer interactions, and teaching skills.

a. The instructional program should consist of discussion, demonstration, feedback, and active involvement through practice exercises with another trainee partner on an activity similar to the actual experimental task.

3. Finally, the trained partners will interact with the students.

a. In this study, the trained partners interacted with the students with ADHD on the strategic planning task.
Results:

· Overall, a positive significant increase in guided direction by the trained partners was associated with significant increases in joint participation and advanced strategic problem solving for the males with ADHD, whereas solitary participation, dominance over physical actions, and immature one-step problem solving decreased.

· Initially, the boys with ADHD were actively involved with solving the task, but did so independently.

· During the middle phase, the students with ADHD became increasingly more attentive and receptive to their partner’s ideas, as indicated by increased eye contact, physical approach behavior, and verbal reciprocation.

· The final phase there appeared to be an actual formation of a partnership that was more indicative of a collaborative social interaction.
